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1. Background

The textile and ready-made garments (RMG) industry has emerged as the primary driver of
economic advancement in Bangladesh, accounting for 82% of export earnings and a significant
10% share of the total gross domestic product (GDP) (Export Promotion Bureau, 2022).
Furthermore, this sector serves as a significant employment provider, engaging approximately
four million individuals. However, a notable challenge exists. While the comprehensive growth
of this industry holds paramount importance for the country, Bangladesh relies on foreign
nationals to fill mid-level positions within its RMG sector due to a deficiency in the locally
skilled workforce. The Transparency International Bangladesh (TIB) has revealed that foreign
employees from countries like Sri Lanka, India, China, and Vietnam remit USD 3.15 billion out
of Bangladesh annually. (Ahmed, M. S., Adiba, A., Shatil, T., Tanchangya, R., & Das, N. 2023).

The Bangladesh Knitwear Manufacturers & Exporters Association (BKMEA) has undertaken
various measures to address this challenge, but its success remains elusive. Specific regions have
been identified as experiencing a scarcity of proficient domestic workforce at intermediate and
higher tiers. The main deficiencies observed among these mid- and high-level employees include
inadequate negotiation and bargaining skills, a limited understanding of global markets and
strategies, communication barriers arising from language disparities, and other contributing

factors.

To address the scarcity of skilled labour, the Bangladesh government, as part of its National
Skills Development Policy (2011), initiated the Skills for Employment Investment Program
(SEIP), with financial support from the Asian Development Bank (ADB) and the Swiss Agency
for Development and Cooperation (SDC). In an effort to enhance the competencies of mid- to
high-level managers within the RMG sector, SEIP established an Executive Development Centre
(EDC) at the BRAC Institute of Governance and Development (BIGD) within Brac University,

along with three other universities.

The primary objective of the EDC is to provide advanced training and developmental
opportunities to executives operating within the sector. Notably, in 2018, the EDC introduced a
fully funded nine-month, non-residential diploma course known as the Post Graduate Diploma in

Knitwear Industry Management (PGD-KIM). This program is accessible to recent graduates and



mid- to high-level personnel from factories who aspire to advance their careers within the
knitwear industry. The overarching aim of PGD-KIM is to nurture proficient local managers and

reduce reliance on foreign counterparts.

2. Program Overview

The PGD-KIM program is a comprehensive, fully-funded nine-month diploma course that
includes student assessment, result issuance, and the commencement of subsequent terms.
Although its official duration is nine months, the academic schedule of the course extends over
the span of one year. The program is structured into three terms, with each term spanning three
months. The curriculum is organized as follows: the first term focuses on foundational subjects,
the second term delves into industry-specific topics, and the third term entails a hands-on

internship experience.

During the initial three-month phase of the program, fundamental skills are developed through
four core courses, each worth three credits. The courses for the first and second terms

collectively amount to 12 credits and include the following:

e KIM 101: HR Skills and Competencies,

e KIM 102: Analytical Skills and Competencies,
e KIM 103: Communication Skills, and

e KIM 104: Business Operation Skills.

While the first-term courses maintain a general outlook, they are contextualized within the
knitwear industry. For instance, communication skills are taught using examples from the realm
of RMG-based communication, while analytical skills encompass problem-solving processes
prevalent within factory settings. The second-term curriculum is entirely aligned with the
garment industry and is structured around the functions of various garment departments. The

courses in this phase comprise:

e KIM 201: Introduction to the Garments Industry,
e KIM 202: Industrial Engineering,
e KIM 203: Fashion & Merchandising, and



e KIM 204: Quality & Supply Chain Management.

The final phase involves a three-month internship during which students directly engage in
factory operations. Under the guidance of an industrial supervisor, each student gains insights
from a minimum of five distinct sections within the factory. These insights are subsequently
documented in a written report, supervised by an academic mentor assigned to the course. This
internship is encapsulated by the course “KIM 300: Internship Work & Report.”

The primary purpose of this report is to comprehensively understand the ongoing dynamics
within the PGD-KIM program and identify areas for future enhancements. The specific goals of

this study are as follows:

1. Explore the activities and perceptions of key stakeholders (EDC, trainers, students,
supervisors) within the course.

2. Analyze gender dynamics, trends among freshers, and factors contributing to dropouts
within the course.
Explore the challenges faced by key stakeholders in this program.

4. Gain insights into the overall perception of the course from the perspective of all

involved stakeholders.

3. Methodology

This study was conducted using a blended-method approach, combining both qualitative and
quantitative research tools.

3.1. Quantitative Methodology

A quantitative survey was conducted to collect students’ perceptions of the course. To construct
the sample list, we obtained data from the EDC, which included students’ names, gender, batch,
intake, and contact details. The survey covered three batches (22, 23, and 24) from the ninth
intake, encompassing all three terms: Term 1 (generic course), Term 2 (industry-specific course),

and Term 3 (internship).

Google Forms was utilized to administer the survey, providing a structured questionnaire to all

105 students. We received a total of 95 responses, resulting in a response rate of approximately



90%. Notably, only 16.8% of the respondents identified as female. Data analysis was conducted

using descriptive statistics, enabling us to interpret the findings.

Respondents’ Profile

Table 1 provides an overview of the participants’ characteristics. On average, the participants are
31 years old, with only about 16.8% being women, while the majority are men. While there are
no specific educational prerequisites for entry-level positions in the RMG industry, higher
education can be advantageous for advancing into managerial or technical roles. Hiring
institutions may prefer candidates with at least an Honours degree in a relevant field for technical

and managerial positions, such as production or assistant managers.

The majority of participants (58%) have an educational background in RMG-related subjects,
including Textile Engineering, Apparel Manufacturing, Knitwear Manufacturing and
Technology, and Fashion Design and Technology, among others. Around 6% of the participants
had work experience before applying for the program. Furthermore, the majority of the

participants (89%) are currently employed in RMG-related sectors.

Table 1: Profile of Survey Respondents

Variable characteristics Students
Age (years) 31.1
Female (%) 16.8
Education

Honours (%) 66.32
Master’s (%) 31.58
Subject

RMG-related (%) 57.89
Business and Economics (%) 29.47
Others (%) 12.63
Status during application

Fresher (%) 4.21
Years of experience before application (%) 6.2

N 95




3.2.  Qualitative Methodology

The qualitative segment of this study involves engaging various stakeholders in the course using
distinct qualitative tools to fulfil the study’s objectives. Efforts were made to ensure diverse
representation in the selection of respondents. The primary methods utilized here are in-depth
interviews (IDIs) and key-informant interviews (KIIs) with a focus on a small group of 16
participants, along with classroom observations. Among these, 11 interviews were conducted

online, while five were carried out in person.

Tools Utilized

In-Depth Interview (IDI): IDIs s played a pivotal role in this study, offering a multidimensional
view of the course by capturing the insights and experiences of different stakeholders. Out of the
total 14 I1DIs conducted, six were administered to students, aiming for maximal diversity. This
included two freshers, two dropouts, and two employed students, with balanced gender
representation within all categories. These interviews aimed to extract varied perspectives and
challenges from different standpoints. Additionally, six IDIs were conducted with academic and
industrial trainers each, yielding a comprehensive exploration of the course’s pros and cons.
Another set of IDIs involved one industrial supervisor and one academic supervisor, providing
an in-depth understanding of the internship dynamics within the program. Collectively, these

interviews significantly contribute to comprehending the overall program status.

Key Informant Interview (KII): Klls served the purpose of understanding supply-side
activities and challenges. In this study, KlIs were conducted with two members of the EDC
management team who play a pivotal role in overseeing the course. These interviews shed light
on various aspects of the PGD-KIM course, ranging from institutional intricacies to student and

trainer engagement.



Table 2: Numerical Breakdown of Respondents

Respondents Tool Number of respondents
Academic Trainer IDI 3
Industrial Trainer IDI 3
Supervisor (Academic & Industrial) | IDI 2
Students IDI 6
EDC (Management Team) KII 2

Observation: In this study, we observed two classrooms to gain insight into the overall
classroom dynamics, including student-trainer interactions, learning styles, and student
participation in class. Of these two classes, one was observed on an office holiday, and the other

on a working day.

Data Analysis: Thematic analysis served as the central approach for analyzing the qualitative
data collected. All interviews were recorded and subsequently transcribed. Codes were derived
from these transcripts, facilitating the organization of data into coherent themes based on these

codes.

4. Findings and Discussions

4.1. Orientation Overview

The EDC conducts an orientation session for each intake in the PGD-KIM program during the
first week of classes. This session ensures the participation of all program stakeholders and
provides new intake students with information about SEIP and the PGD-KIM program. Valuable

insights from this event contribute to the ongoing improvement of the program.

Organization of the Event by EDC

The EDC follows a specific process to organize this event. Initially, they secure a venue for the
orientation, then extend invitations to various guests, including the Executive Director of BIGD,
representatives from BKMEA and SEIP, trainers from the program, recent program graduates,

and current intake students for whom the event is intended. Generally, the event takes place at



the auditorium in the Central BRAC office, known as the BRAC Centre, and is overseen by the
Deputy Director of EDC.

During the orientation program, the EDC provides a comprehensive overview of the PGD-KIM
program. SEIP follows with a PowerPoint presentation about their organization and the range of
programs they offer. Subsequently, a discussion forum is opened for all participants. New
students share their expectations and pose questions to BKMEA representatives. Graduates of
the program who are currently employed in the RMG sector discuss how they apply their
program learnings in their workplaces, highlighting challenges and opportunities. Trainers also

contribute their insights on these matters.

Effectiveness of Orientation

The orientation program fosters engagement among all PGD-KIM stakeholders through
interactive discussions. Trainers and former students employed in the RMG sector share practical
insights, discussing the implementation ability of program content, identifying areas for
improvement, and suggesting potential additions to the curriculum. Representatives from
BKMEA contribute their input, representing the demand side. Insights generated from these
collaborative discussions guide future updates by the EDC, leading to comprehensive program

revisions.

Furthermore, the orientation experience motivates students by featuring alumni, trainers, and
BKMEA representatives as speakers. Students gain a deeper connection to the program, hearing

firsthand accounts and having the opportunity to express their own expectations.

4.2. EDC Engagement and Perception

The administration of the PGD-KIM program follows a university-based EDC committee
structure, with Brac University adhering to this framework. The EDC, headed by the Director, is
comprised of seven staff members, with the Executive Director of BIGD, Brac University,

serving in an advisory role for the EDC.

Operational Activities
At the outset of each intake, the EDC initiates program promotion by advertising in two national

newspapers. These announcements are also shared with SEIP and BKMEA, who further



disseminate them through their respective platforms. Industries under BKMEA’s purview
amplify the reach of these notifications through their human resources (HR) channels, facilitating
student applications. The Deputy Director and Assistant Director of EDC collaborate to develop
the examination paper, drawing on insights from senior colleagues and BIGD trainers. Following
the written test, the assessment scripts are evaluated, leading to the creation of a viva voce slot
list by the administrative officer. Post viva voce, EDC undertakes the admission procedures and
subsequently formulates class schedules and routines, ensuring seamless communication and

coordination with trainers, students, and partner universities.

An orientation program, essential for each intake, necessitates meticulous event management,
encompassing venue arrangements and outreach to SEIP, BKMEA, BIGD, former students,
trainers, and new students. Through comprehensive discussions at this event, EDC gathers

insights vital for the enhancement of future PGD-KIM intakes.

Perceptual Insights

EDC members anticipate that their ongoing program refinements will yield tangible benefits for
program graduates’ careers. Notably, program alumni have demonstrated noteworthy success in
their professional endeavours. Post-program completion, numerous graduates have experienced
salary increments and sought better career opportunities, often transitioning to new roles. An

EDC representative underscores this iterative improvement process, emphasizing,

“We actively seek feedback from past and present students, shaping program
updates accordingly. Addressing even minor issues, like class scheduling
during Ramadan, reflects our commitment to student input. Students

consistently express positivity about these adaptations.”

However, the EDC acknowledges time constraints as a significant challenge. While the
curriculum is robust, the compressed timeframe for assessments and results poses stressors.
Nevertheless, the EDC has effectively managed numerous intakes and maintains an optimistic

outlook for future successes.



4.3. Students’ Perspectives

Onboarding Process

The majority of students in this program learn about it through their colleagues at work or senior
students from their academic backgrounds. In some instances, newspaper advertisements also
contribute to awareness. Quantitative survey results, depicted in Figure 1, indicate that social
media platforms serve as the primary sources of information for the PGD-KIM program, as
reported by over 31% of respondents. Additionally, colleagues (23%) and friends (12%) also
play a significant role in disseminating information about the program. Once they become aware
of the program, they typically seek insights from acquaintances who have graduated from it

before applying.

Figure 1: Sources of Information About the PGD-KIM Program
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The selection process is generally perceived as equitable and seamless, with particular
appreciation for the pre-admission viva’s focus on commitment to the RMG sector. A student

shared their experience, noting,

“From application to admission and viva, | didn’t encounter any obstacles. The
viva aimed to gauge my dedication to the RMG sector, considering I’m a

woman and a fresher. Initially, 1 was apprehensive about a government project



within an institution like Brac University, unsure about the treatment we would
receive. Moreover, being the only fresher, | had concerns. However, | found a

very supportive and friendly environment.”

Even from our quantitative survey, around 70% of the students were satisfied with the admission

process.

Motivation and Expectations

The PGD-KIM program primarily attracts individuals seeking to advance their careers in the
RMG sector. While motivations vary, a common aspiration is to gain a comprehensive
understanding of the RMG industry. Those with prior RMG experience (98%) aim to integrate
theoretical knowledge with practical expertise. Many individuals operating below managerial
levels in specific RMG departments are drawn to the program due to its potential to offer holistic
insights into the RMG sector. Freshers view the program as both a learning opportunity and a
platform for networking within the RMG community. As outsiders, they get to meet RMG
professionals here, which may help them get introduced to RMG later. One student explained

their decision, saying,

“Two seniors from my university mentioned that this program imparts
knowledge often not covered in undergraduate courses. Initially, | believed it
was a Master’s level course until a classmate clarified the details. He
highlighted the program’s networking opportunities with experienced

professionals, which could be beneficial for future career prospects.”

Additionally, many students appreciate the opportunity to earn a certificate from a reputable

institution like BRAC without incurring personal expenses, as the program provides allowances.

Overall, students feel that the program has largely met their expectations, although some
limitations exist due to time constraints. While the curriculum has enriched them, the
compressed timeframe has hindered achieving all expectations. Students believe that if the
program gains recognition from industry leaders and becomes more acceptable to them,

graduates will have greater opportunities to showcase their capabilities. Almost 30% of them



expect to become a chief executive officer (CEQ) in the near future, and around 76% of students
expect a higher salary (more than BDT 1,50,000). A student expressed their outlook, stating,

“Our expectations are never fully met. The initial term’s general courses
enhanced our knowledge, but due to time limitations in the second term, we
couldn’t fully grasp everything. Time is limited. The program serves its
purpose, but our cohort includes executives, senior executives, and assistant
managers. Their progress over the next decade is uncertain, as factory owners
and CEOs may not be familiar with this program. They need awareness of the

program before allowing us to apply our acquired knowledge.”

EDC and Logistical Support

Students acknowledge the formidable task of managing a program with diverse, professional
participants. The time-bound nature of PGD-KIM further adds complexity when collaborating
with RMG professionals, who often have unpredictable schedules. The EDC is recognized for
effectively managing these challenges. Students express gratitude for EDC’s support throughout
the onboarding process to internships. While communication is usually channelled through batch
or class representatives (CRs), personal communication remains smooth. In case of special
needs, assistance is readily available from the EDC team, including the Deputy Director. A

student commended EDC’s accessibility, stating,

“Everyone at EDC was incredibly helpful. Even Siraj sir, who is very busy,
promptly assisted me when I called. I never encountered any uncooperative

behaviour.”

However, occasional unexpected changes to class schedules by trainers result in minor
communication gaps. Students suggest that if a class needs to be cancelled, prior notice of at
least an hour could prevent unnecessary trips. The students feel that EDC should proactively
confirm class cancellations in advance. While the EDC addressed class time conflicts during
Ramadan in response to student feedback, students suggested that a fixed class routine in
advance during Ramadan would be ideal. Overall, aside from unforeseen crises, students express
satisfaction with EDC’s efforts. Logistical support also receives positive feedback. EDC ensures

timely class routines and references, while the supporting staff is dedicated. Nevertheless, minor



issues, such as projector problems, congested rooms at Brac University, and odours from
adjacent restrooms, were encountered during the term.

4.4. Trainers Overview

The trainers of the PGD-KIM program are widely acknowledged by students as highly qualified
within their respective domains. According to the quantitative data, almost 50% of the students
find the trainers to be genuinely dedicated to their teaching roles. While each instructor has a
distinct teaching style, they all strive to provide their best in their own distinctive ways. Students
emphasize seamless communication with trainers, facilitated by dedicated WhatsApp groups for
each trainer within the batch, promoting regular interaction. Moreover, students have the option
to directly engage with trainers through phone calls for personalized contact when needed. One

student’s perspective on the trainers highlights their commitment, stating,

“None of our trainers can be labelled as inadequately qualified or ineffective.
They demonstrated a sincere approach to teaching, ensuring we gained
comprehensive insights. In every test or assignment, aside from the final exam,

they diligently identified and rectified our mistakes individually.”

Although students generally express satisfaction with the trainers (around 70% in both terms),
variations in lecture delivery exist. The program comprises a diverse array of students, including

those from textile engineering backgrounds and general disciplines.

Figure 2: Subject Background of the Students
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A significant portion of students possess practical experience in the RMG sector, while a few are
recent graduates or newcomers. Consequently, delivering lectures to such a heterogeneous group

presents certain complexities. As a student remarked,

“In my case, | don’t come from a technical background, and while the
Industrial Engineering (IE) class catered well to those with an IE background,
there remained a gap for those like me who lack that background. This gap has
manifested in our academic results as well. As a solution, this course can be

taught from the very basic level.”

Trainers’ Perspective

Since the trainers of PGD-KIM have been associated with RMG-related programs for a long time
and a large part of the trainers of this program are directly associated with RMG, they strongly
welcome this program considering the need for skilled manpower in this sector. They felt that
such courses were essential to reduce the high level of foreign dependence on the RMG sector
and make local executives more competent and more confident with soft skills. Since the
academic education of our country has fewer opportunities to learn soft skills, there is a kind of
fear among our domestic executives in this regard. And this lack of confidence makes them lag
behind foreigners. Trainers feel that since the program provides soft skills as well as basic
knowledge about the RMG sector as a whole, it will surely make the workforce more efficient. A

trainer expressed his opinion about the program as follows:

“When we discuss industry systems, correlations, or challenges with higher-
level professionals, they readily apply these insights in the industry. They
evolve, improve, and cultivate personal skills as we share forthcoming
challenges. Such training is undoubtedly necessary. | always stress that this
isn’t just a certificate; it’s a valuable asset for personal career growth. It’s a

remarkable initiative.”

However, most trainers view this program as an initial phase of mastery. They feel that it is
never possible to cover everything that can be taught in such an outline in such a short time.

They think that developing communication and leadership skills is a time-consuming matter;



hence they think that the continuity of this kind of program is necessary for the big goal of

replacing foreign CEOs. A trainer said,

“I think the current level of PGD course syllabus will help them to establish
themselves in the mid-level but the level of technical knowledge required to

replace a foreign expert does not seem to be possible in such a short time.”

EDC Overview

Trainers feel that EDC handles a time-bound and challenging program like PGD-KIM quite
efficiently. The trainers said that they get full support from EDC in terms of program structure,
management procedures, and logistical support. They also felt that the EDC was showing
considerable efficiency in maintaining communication with trainers and students. A trainer

commented on the activities of EDC, stating,

“If I evaluate the EDC team, they are managing the course very well. Their
communication with students and trainers is excellent. Whenever I run into a
problem, or miss a schedule for some reason, just call them and they manage it.
I think that the PGD course is being conducted in other places like BUTEX,
and IBA, Brac University has better management, which means structure.”

However, the trainers feel that EDC should be more innovative in order to solve this kind of
problem. For instance, students cannot come to the class on time, and therefore the three hours of
class time cannot be fully utilized. In that case, they feel that there is no alternative for EDC but
to make direct contact with the industries and keep them regularly updated on the program.
Many times, it is seen that due to class rescheduling, trainers have to take classes beyond the
scheduled days, and then students get into trouble with the industry. Also, during internships,
they do not get leave from the factory to attend meetings with academic supervisors. So, to solve

these problems, it is necessary for EDC to keep in touch with the industry.

Trainer’s Perception of Students
Trainers at PGD-KIM have mixed reactions about students here. They believe that students here
differ in their performance in classes and assessments based on academic background, work

experience, etc. However, most trainers agree that the quality of students in this program is



increasing day by day. As the scope of the program has increased, the trainers feel that their

enthusiasm for the program has also increased. A trainer shared his observations, noting,

“As time passes, PGD-KIM students exhibit increasing enthusiasm and a
strong eagerness to learn. They respond very positively. In terms of the
workforce, | assigned a project where each student would aim to save a
minimum of three lakh taka for the factory within a month. Such projects can
greatly benefit the industry itself. The students were remarkably proactive in
tackling the project. Demonstrating tangible savings within the industry also

contributes to their personal growth.”

While trainers acknowledge that not all students exhibit equal responsibility or responsiveness,
they recognize that some enrol for the sake of earning a degree or allowances. Given that many
garment industries are located in distant areas like Gazipur and Narayanganj, students
occasionally face challenges attending classes on time. Trainers display flexibility regarding
attendance due to these circumstances, but some students misuse this flexibility, arriving late.
However, trainers view this as a minor issue, believing that the majority of students enrol due to

their genuine interest in learning.

4.5. Time Management in the Program

Managing time within the PGD-KIM program presents a major challenge for everyone involved.
This challenge extends from individual RMG professionals to fitting the curriculum into the
program’s terms. The tight one-year schedule creates pressure on students, trainers, and the
program management. Due to these time constraints, all parties believe that the program is not
reaching its full potential. When class schedules change, it becomes difficult to arrange makeup

classes, which highlights the need for flexibility from the industry.

Class Time Management

Participants in the program contend that the course outline is comparable to that of a Master’s
program, a challenging feat to accomplish in six months. Moreover, assessments are integrated
within this time frame, necessitating three-hour classes after work hours. However, practical
challenges arise, as many garment industry professionals in locations like Gazipur, Tongi,

Narayanganj, and Narsingdi typically finish work an hour before class but, due to traffic, arrive



in Dhaka city later than intended. Consequently, classes often start late, and trainers find it
challenging to maintain full attention after a long day of work and travel. Our classroom
observations indicate higher student attentiveness on Fridays compared to weekdays. To
optimize program funding and initiatives, trainers suggest that the industry grant students study

leave. A trainer expressed this concern,

“Expecting a person to attend classes after an entire workday, especially in an
RMG sector context, and hoping for them to be fully engaged in class is
unrealistic. It contradicts both ethical and labour law principles. Just as you
work eight hours, attending class for three hours becomes a violation.

Attendance requirements directly oppose this logic.”

From the quantitative data, we have found that in both Term 1 and Term 2, 51% of students are

satisfied with class timing, while the remaining 49% are not.

Figure 3: Satisfaction Level About Class Timing
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While trainers strive to impart maximum knowledge during classes, they lack opportunities for
practice and application. Therefore, they caution against expecting optimal results solely through
curriculum and pedagogical updates. Trainers also express similar sentiments about internships,
as well as a desire for the industry to provide leave for class days. An EDC official

acknowledged this, stating,



“Initially, we didn’t plan for leave during classes, but we might explore this
possibility through discussions with SEIP and BKMEA. If realized, it would
greatly benefit the program. While we require a No Objection Certificate
(NOC) to ensure industry involvement, we’re unable to directly communicate
with industries due to BKMEA'’s involvement. We’ll endeavour to explore

future avenues.”

Term Time Management

Time constraints extend beyond class schedules, affecting the three terms of the program.
Trainers, students, and EDC alike face challenges due to insufficient time. In the first term, four
generic courses are perceived by some trainers as overly demanding for a three-month period;
they suggest focusing on three courses for effective teaching. Furthermore, an important subject
like communication skills, which requires practice, cannot be adequately covered in three
months. Some trainers propose offering multiple courses on this topic. An academic trainer

noted,

“Course load should be reduced to three instead of four. Additionally, granting
participants a day off from their offices, thereby reducing office load, is worth

considering. Of course, this depends on various factors within the industry.”

The second term is considered more congested by both students and industry trainers. This term
offers opportunities for in-depth exploration of industry-related topics, yet time limitations
prevent thorough coverage. In certain two-in-one courses, only 5-6 classes are allocated per
course, leading to time pressure for assignments, presentations, and exams. Students express
stress about simultaneous assessments. A student suggested redistributing second-term content to

alleviate this congestion, stating,

“The problem with the program is that towards the end, time becomes so
congested that we have to give two tests on the same day or assignments and
tests together, which becomes very stressful. What can be done in this case, we
are taught only four courses in the first term and again they are soft skills
based. On the other hand, in the second term, six courses are taken in the shape

of four courses, all of which are industry based and where there is a lot to



learn. So what can be done [is] that two courses from the second term can be
taught in the first term so that there is not so much pressure at the end. In the
first term, we get [a] fairly good time, so the short courses in the second term
that can be completed in five classes can be added to the first term for the sake

of time management.”

EDC is cognizant of these issues, yet time-bound constraints necessitate completing the terms
within the designated timeframe, as NOCs have been obtained accordingly. EDC must also align
schedules with Brac University’s calendar. Consequently, time limitations pose challenges for
arranging makeup classes, a predicament that EDC acknowledges and aims to address within

these constraints.

4.6. Curriculum and Teaching Approach
Course Content
Both trainers and students find the PGD-KIM program’s curriculum satisfactory, providing a
comprehensive understanding of RMG-related work. Those already immersed in the sector feel a
strong connection with the second-term content. From the quantitative data, we have found
similar reviews from the students. Figure 4 shows the satisfaction level of the students with the

course curriculum for Term 1 and Term 2.

Figure 4: Satisfaction Level of Students with the Course Curriculum

4 N

Term 1 53%

0% 10% 20% 30% 40% 50% 60%

. J




Beyond department-specific knowledge, the program offers a holistic view applicable to future

endeavours. A student highlighted this, stating,

“The course was fantastic. Despite my background in textile engineering, |
came to gain practical, experience-based insights. While the course covered a
wide range, it served as a valuable brainstorming session. It introduced me to

departments beyond merchandising.”

While appreciating the curriculum’s structure, both students and trainers stress the importance of
regular updates. They suggest discussing new technologies entering the RMG field and
incorporating global perspectives to enhance rigour. Students indicate the need for a broader

outlook beyond Bangladesh’s industry. A student articulated this, saying,

“For further development, the program could incorporate international industry
insights, helping us understand how to enhance product quality, extend market

reach, and navigate the global market.”

EDC members and trainers acknowledge the curriculum’s growing relevance due to periodic
content revisions. Feedback from ex-students and trainers informs these updates, enhancing
coordination among course instructors. Workshops and input from various sources contribute to
ongoing improvements. New features, such as guest teachers, offer diverse perspectives. An
EDC official noted,

“Intake nine introduced three guest teachers instead of two for specific courses,
based on student feedback. This provides insight from industry owners, senior

executives, and SEIP guest trainers, enriching learning.”

Learning Approach

While the curriculum largely satisfies stakeholders, certain learning method deficiencies
emerged. Some generic courses are viewed as overly theoretical and incongruent with real-world
applications. Notably, the Analytical Skills course’s mathematical focus seems irrelevant to
practical work. Communication Skills, a vital course, is marked by inadequacy as students and
trainers alike suggest content and teaching style revisions. Time constraints compound this

challenge, prompting calls for a more effective approach. A student reflected on this, stating,



“We engaged in mandatory English presentations, offering self-assessment.
However, the course could be more impactful if it focused on these practical

aspects instead of excessive emphasis on writing and bookish knowledge.”

Trainers tailor the learning experience to the realities of working professionals attending after
office hours. Consequently, interactive methods, like quizzes, games, and projects, replace
traditional lectures. About 50% of the students were satisfied with the lecture quality of the
trainers. However, time limitations hinder implementation. Delayed class starts, alongside

theoretical discussions, presentations, and quizzes, impede interactive activities. A trainer noted,

“The PGD classroom differs from traditional settings. Students bring practical
challenges, necessitating discussion. Issues that demand 10 minutes can extend

to 20—-30 minutes.”

Program participants, constrained by work commitments and lack of post-class study time, find
lecture-based approaches less effective. They emphasize interactive, presentation-based methods
for engagement, especially those closely tied to RMG problem-solving. Practical experiences
and field trips are suggested to enhance the program’s effectiveness. Students also propose
industry visits, organized in collaboration with BKMEA, to provide hands-on understanding. A

student commented,

“Practical exposure would be invaluable. Leveraging BKMEA'’s involvement,

a factory visit with a small group for a day could greatly enhance learning.”

4.7. Some Important Dynamics Within the Program

The PGD-KIM program encompasses a diverse student group, leading to varying dynamics
among students based on factors like background, orientation, gender, and more. Within the
realm of the RMG sector, student experiences span a range of categories, including seasoned
professionals, fresh graduates, females, males, and those with technical or general academic
backgrounds. Within this context, this study delves into three key dynamics of the program:

gender, fresher participation, and dropout rate.



Gender Dynamics

The PGD-KIM program caters to both male and female genders. SEIP aims to encourage both
men and women to participate in the program equally, but in reality, the participation of women
is very low compared to men. Currently, only 15-17% of women participate in each intake. The
socio-cultural factors of Bangladesh naturally play a major role in the low participation of
women in the program. Family ties, childcare responsibilities, and other social aspects contribute
to this disparity. Additionally, women in mid-level positions within the RMG sector in
Bangladesh are relatively scarce (15%), which further affects women’s participation in the

program.

Figure 5: Gender Dynamics by Job Positions
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Apart from time uncertainties in this sector, there is a perception in the industry that women
might offer less physical and mental labour than men, and that they might not be available to
work at night. Moreover, women are often given fewer promotions. Consequently, educated
women become demotivated towards this sector. In addition, women’s limited social contacts
often lead to delayed awareness of programs like PGD-KIM. Thus, a women-centric campaign to
increase participation is essential. Furthermore, the program’s class schedule, which extends late
into the night and requires long commutes for women, poses a major challenge. Introducing a
flexible class time system with holidays on class days may significantly boost women’s

participation. A trainer mentioned,



“You are saying that women are making a great contribution to the RMG level
of Bangladesh. Why is women’s participation not at the managerial level?
Why are there three women among 35 people? Many things come into
question here. This is all because of the design of the program, the way we are
conducting [it]. Program has given such a class time that it is completely an
odd time for a woman. So here it is not possible to increase the participation in
that way, right? Thinking about those places, if women are to be brought
forward, then this program should be converted into a day program. So the

inequality in gender participation will help to bring equality.”

Fresher Dynamics

Most of the students in the PGD-KIM program are also involved in RMG work, but there is a
small section who are freshers, i.e., fresh graduates or not involved in any RMG-related work.
The study shows that the reason for the low participation of freshers is that a significant portion
of the freshers qualifies in the written test as the questions in the admission test are of a very
generic level, but they are excluded from the viva. The EDC’s reasoning is that since the
program aims to develop qualified leadership in RMG, they want to ascertain in viva how
motivated the aspirants are towards the RMG sector. This may lead some freshers, who want to

explore opportunities in other sectors, being excluded from the viva.

While the first term of the program includes generic courses that fresher students find
manageable, they feel somewhat disconnected from the industry-related courses in the second
term. However, most freshers believe they can bridge this gap with focus and effort. They often
seek help from trainers and experienced classmates when they face difficulties in understanding

class topics or assignments. A fresher shared,

“As a fresher, they [classmates] used to teach me many things themselves.
Many times when given an assignment, others could write beautifully with
references and examples relating to their office, but as a fresher, | did not have

any such information, then my teacher and other classmates helped me a lot.”

They also network with many RMG professionals by coming to the program which is useful in

their subsequent RMG engagements.



Dropout Dynamics

One negative aspect of the program is that some students drop out in every intake despite going
through many steps to join. Since most students of PGD-KIM are professionals in the RMG
sector, they all face time management difficulties, and they may prioritize their jobs over the
program, leading to dropouts. Previous Studies show that males have a higher dropout rate than
females, primarily due to frequent job changes. They may avoid discussing NOCs when taking

new jobs and end up leaving the program. Regarding dropout, a student said,

“In many cases, students do not give the course the highest priority. Again, the
trend of job switches in our sector is very high as it can be seen that he got
NOC from [the] previous organization but not from [the] new place. Due to

this, there may have been dropouts; this is the main issue.”

In addition to job-related reasons, some students miss classes due to institution-related issues,
physical illness, pregnancy, family problems, etc., which results in an inability to fulfil the
attendance requirement. These students, even with valid reasons, are not allowed to re-enroll in
the program. Students feel that the program should have stronger negotiations with industries to

resolve timing issues.

EDC has discussed the causes of dropouts with SEIP several times and made changes in this
regard. Mandatory attendance has been relaxed from 80% to 70% in the second term of the ninth
intake to accommodate students who were facing attendance complications. An EDC official

mentioned,

“Some changes have been made in the attendance in Term-2 of intake nine.
Earlier, many would have dropped out due to lack of 80% attendance, so their
compulsory attendance has been reduced from 80% to 70% from the second

term of intake nine.”

4.8. Internship Phase

Serving as the culminating component of the PGD-KIM program’s three terms, the internship
phase spans three months, requiring students to engage under the mentorship of an industry

supervisor. Within this period, participants immerse themselves in five distinct industry



departments, practically applying insights gained from the program. Upon completion, students
compile and present a comprehensive report, overseen by an academic supervisor designated by
the program. These academic supervisors play a pivotal role in facilitating the composition of

reports in accordance with the prescribed guidelines of Brac University. Approximately 73% of

students highly rated the behaviour of industry supervisors.

When students were asked about the benefits of the internship in the quantitative survey, almost
58% of them found it beneficial, while the remaining students had not yet completed the
internship. Additionally, when inquired about gender bias within the industries, around 68% of
students said that it was not an issue. Furthermore, 76% of students noted that these industries

were very concerned about the autistic and people with special needs.

In most cases, students complete their internships in their own institutions and select their
supervisors themselves, experiencing no major issues during the internship period. Some
freshers, who struggle to arrange internships independently, receive assistance from the program,

with the help of BKMEA. Consequently, they also face fewer hurdles within the industry.

Despite restrictions on accessing different departments within the industry, students are generally
allowed access to other departments by their supervisors, enabling them to work across various
areas for their internship. However, time remains a challenge for students, particularly those who
are already engaged in their work. Often, they must fulfil their regular job responsibilities before
embarking on internship tasks. The extent to which they can apply their course knowledge in
practice remains uncertain as the students of Intake-9 had recently begun their internships at the

time this study was conducted. One student expressed,

“I spent time in HR the first week I designed my internship. So I shared what I
learned from the course with people there in my industry. | have just started the
internship, if 1 work in production, I will understand whether I can implement

my knowledge.”

An industrial supervisor stated that he created a routine for his student to work in five
departments based on the program’s instructions and met with the student once a week to

monitor progress. However, due to a lack of detailed knowledge about the program, it is



challenging for him to gauge what the student has learned from the course or whether they can
apply that knowledge in their work. The industrial supervisor recommended sharing the course
highlights with supervisors for better guidance. He noted,

“I told you from the beginning, if your course highlights were given to our
supervisors, we would have had more opportunities to guide them. Now
everything has to be heard from him, what this has taught or how much this
has taught! If you don’t want to share the entire curriculum, you can share the
highlights points—what topics are touched on in any subject. This is good for

supervisors to know.”

Both industrial and academic supervisors suggest that informing both types of supervisors about
the course outline would be highly beneficial. Nevertheless, the industrial supervisor expressed
some concerns about the students. During the internship, students often struggle to find time for
their regular work duties. He expressed scepticism about how they could complete three months’
worth of work in just seven days when nearing the internship deadline. Additionally, students are
not granted leave to meet the academic supervisor at the end of the internship. Their request to
visit at night can be troublesome for the supervisors. It becomes challenging for students to study
or write their internship reports while balancing their regular work responsibilities. He

emphasized,

“Students don’t really have time because they have to work nine to 10 hours in
the industry and then finding time for internship classes or homework is tough.
They are not even given time to come to us to sign the last report. Then it is
seen that they request us to stay till 7-8 in the night so that they can come here
after finishing the office. But staying in the office till night is troublesome for
us too. So we have to give Saturday time when they need to take half day leave
just to sign. So looking at their condition, | can actually understand why they
can’t do things properly. Because no matter what their abilities are, they don’t

really get time to sit with the work.”



5. Conclusion

In summary, our engagement with various stakeholders of PGD-KIM has unveiled efficient
program management by EDC, a commitment to ongoing curriculum updates informed by
valuable input from students and trainers, and dedicated teaching efforts. A notable 70% of
students expressed complete satisfaction with the overall program. Despite these encouraging
factors, the program faces a significant challenge due to time constraints, limiting the potential
for self-improvement and comprehensive learning. Based on quantitative survey results, nearly

72% of students believe that the program requires improvements.

Stakeholders emphasize the essential role of industry collaboration in overcoming this challenge.
They propose that industries could provide study leave to enhance the skill set of their
workforce, ultimately benefiting both the employees and the industry itself. As one trainer aptly

pointed out,

“The industry, as the one seeking skilled professionals, should recognize the
importance of granting paid leave to employees for skill development. This
approach can yield benefits as skilled individuals return to contribute.
Subsequently, these skilled individuals can be requested to commit to a service

period of one to two years.”

6. Recommendations

e Diversify Global Perspective: To enrich the curriculum of the PGD-KIM program, it is
recommended to broaden its scope by incorporating insights from the RMG sectors of
various countries, moving beyond a singular focus on Bangladesh. Furthermore, the
program should delve into the intricate relationship between the global market and the
domestic RMG industry, as advised by a student’s perspective.

e Integrate Emerging Technologies: The curriculum should stay current by integrating
the latest technologies emerging in the RMG industry. By doing so, the program can
better prepare students to navigate the rapidly evolving landscape of this sector.

e Facilitate Study Leave: To support the educational needs of participants, the program

should actively initiate discussions with factory owners. The aim should be to encourage



the provision of study leave for employees during the course, thus allowing them to focus
on their professional development.

Organize Industry Tours: The program could further enhance students’ practical
knowledge and exposure by organizing industry tours. These tours provide invaluable

real-world experiences that complement classroom learning and bridge the gap between
theory and practice.
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